In a sample of 405 children assessed in kindergarten through the seventh grade, we determined the basic developmental trajectories of mother-reported and teacher-reported externalizing and internalizing behaviors using cross-domain latent growth modeling techniques. We also investigated the effects of race, socioeconomic level, gender, and sociometric peer-rejection status in kindergarten on these trajectories. The results indicated that, on average, the development of these behaviors was different depending upon the source of the data. We found evidence of the codevelopment of externalizing and internalizing behaviors within and across reporters. In addition, we found that African-American children had lower levels of externalizing behavior in kindergarten as reported by mothers than did European-American children but they had greater increases in these behaviors when reported by teachers. Children from homes with lower SES levels had higher initial levels of externalizing behaviors and teacher-reported internalizing behaviors. Males showed greater increases in teacher-reported externalizing behavior over time than did the females. Rejected children had trajectories of motherreported externalizing and internalizing behavior that began at higher levels and either remained stable or increased more rapidly than did the trajectories for non-rejected children which decreased over time.
The deleterious effects of externalizing and internalizing disorders on children, families, and communities have been well-documented (Kazdin, 1993; Loeber & Keenan, 1994) . In order to understand more fully the stability, growth, and continuity of externalizing and internalizing behaviors, researchers need to investigate the trajectories of these behaviors over time (Dodge, 1993; Loeber & Farrington, 1994; Willett, Singer, & Martin, 1998) . Modeling the growth of externalizing and internalizing behavior will provide information about sequential patterns such as escalations, diminutions, or other changes in these behaviors, making possible the development of more effective and timely interventions. Lahey et al. (1995) have suggested that longitudinal analysis of externalizing or internalizing scores is necessary for understanding the development of adjustment, whether they have reached diagnostic thresholds or not.
Recently, researchers have begun to analyze longitudinal data using techniques uniquely suited to answering the questions about onset, stability, and change over time in these behaviors. In particular, latent growth modeling (Willett, 1994; Willett & Sayer, 1994) , and hierarchical linear modeling (Bryk & Raudenbush, 1992) , among other techniques, can be used to determine both initial status and rate of change in children's externalizing or internalizing behaviors. In general, these types of analyses have been restricted to examining change in only one domain at a time. However, advances in latent growth modeling (Willett & Sayer, 1996) now allow researchers to estimate the initial status and rate of change in several domains simultaneously, as well as to model how the changes in these domains relate to one another.
In this study we used latent growth modeling to examine the development of children's externalizing and internalizing behaviors as reported by teachers and mothers Keiley, Bates, Dodge, and Pettit over an 8-year period from kindergarten to seventh grade. We also investigated whether the estimated initial status in kindergarten and rate of growth in each domain were related to the child's race, socioeconomic status, gender, and peer status in kindergarten. More importantly, by modeling children's growth simultaneously in these four closely related domains (mother-reported externalizing, motherreported internalizing, teacher-reported externalizing, and teacher-reported internalizing behaviors), we were able to evaluate not only whether individual change in each domain was related to our predictors, but also whether the changes themselves were related to each other. This multivariate approach provided important information about the relationships between the trajectories of growth in these four domains that would not have been possible had we investigated growth in each domain separately. We are not aware of any other study that has investigated these particular cross-domain connections.
DATA SOURCE
In many studies, externalizing and internalizing scores are collected from both parents and teachers. The ratings from the two sources are then combined into a composite before any statistical analysis. However, evidence exists that would recommend separate consideration: First, correlations between teachers' and mothers' ratings are only moderate at best (Achenbach, McConaughy, & Howell, 1987; Bates, Pettit, Dodge, & Ridge, 1998) suggesting the situational specificity of disorders. Second, Dishion, Patterson, and Kavanagh (1992) found that parent and teacher ratings of the child's externalizing behavior were affected differently by type of therapeutic intervention. Third, in their study of externalizing and internalizing behaviors in children from the age of 3 to 6, Hinshaw, Han, Erhardt, and Huber (1992) found different patterns in parents' and teachers' reports. Only teachers' ratings of externalizing behaviors predicted observed noncompliance and aggression in the children, while only parents' reports of internalizing behaviors predicted observed isolation and withdrawal. In response to this evidence, we examined mothers' and teachers' reports separately, but in a multivariate multiple-domain growth model that would allow us to investigate their separate trajectories and the relationships among them simultaneously. We expected that internalizing and externalizing trajectories might differ according to reporter-teacher or mother.
RACE AND SES
Two other issues considered in the present study were race and socioeconomic status (SES). These covariates are often confounded, and teasing apart their separate effects on externalizing and internalizing behaviors has been difficult. Dodge, Pettit, and Bates (1994) , in an analysis of the Child Development Project (CDP) data, found that African-American boys and girls were rated higher in externalizing behaviors by both teachers and peers in kindergarten through third grade, but that those effects were accounted for by SES. When SES was controlled, the effects of race vanished. Loeber, Green, Keenan, and Lahey (1995) also found that children from lower socioeconomic levels showed more symptoms of conduct disorder than did their counterparts at higher levels of SES. In summary, the literature supports our hypothesis that African-American children and/or children from lower SES homes might have higher levels of externalizing behaviors than their counterparts at each age, although the effects of SES and race might be confounded.
Because stress is a major predictor of the onset of depression and anxiety (Garber & Hilsman, 1992) , and stress is often associated with lower SES (Conger et al., 1992; McLoyd, 1990; Patterson, Reid, & Dishion, 1992) , internalizing behaviors might be expected to be higher in children from lower SES backgrounds. Dodge et al. (1994) , in an analysis of the CDP data, found that third grade internalizing symptoms as reported by teachers were predicted by SES, but when the analysis controlled for concurrent externalizing symptoms, the relationship with internalizing outcomes disappeared. The opposite was not true; that is, externalizing symptoms continued to be associated with SES when the analysis controlled for concurrent internalizing symptoms. In our further analyses of this same data, we expected the trajectories of internalizing behaviors of children from lower SES backgrounds or from AfricanAmerican families to begin at higher levels and to increase or remain fairly stable over time.
GENDER
Another issue we considered was child gender. Relatively little is known about the development of girl's disruptive behaviors (Kazdin, 1993; Loeber, Lahey, & Thomas, 1991) . Girls may tend to become somewhat less aggressive or competitive in their preschool years (Loeber & Hay, 1994) and have a lower incidence of the diagnoses of Oppositional Defiant Disorder and Conduct Disorder than do boys (Loeber & Keenan, 1994) . The reaction of teachers and peers to aggression by boys appears to be more positive than their reaction to aggression by girls (Dishion et al., 1994) and mothers have been found to endorse aggressive values more strongly for their sons than for their daughters (Dodge et al., 1994) . Beyers et al. (1998) , in an analysis of the CDP data, found that boys had
